ABSTRACT
OVERVIEW
In the United States, over the past decade, educational reform has been more the rule than the exception. Stimulated during the 1980's by a weak economy and low student achievement scores, the focus of educational reform was initially on students: how they could learn more in school and be better prepared for their futures. As a great number of reports were released describing the need to change what students were taught and how they were taught, it was quickly recognized that if changes in school reform were to ever be successful, the preparation and continuing development of teachers also had to change. This 
TOWARD A LEGISLATIVE PHILOSOPHY OF VOCATIONAL TEACHER EDUCATION (Portions of this article were drawn from several recent publications related to vocational education and vocational teacher education in the United
States (Finch, 1997a; Finch, 1997b; Finch, 1999; Finch & Crunkilton, 1999) ).
Although vocational teacher preparation has a long and rich history, its transformation from an informal process of conscious imitation to formal bachelor's and graduate degree programs continues to evolve.
Recent legislation has hastened that evolution, especially in areas impacting directly on teacher preparation and development. Legislative changes are considered by some people to be more revolution than evolution. However, others believe changes offer tremendous opportunities to reinvent vocational teacher education for the 21 st century.
In the early 1900's, a rather strong national public sentiment for federal aid to vocational education had developed in the United States. As the need for skilled workers increased, industrialists and labor leaders believed that a new national policy could be the starting point to improve quality in preparing persons for skilled positions in the workplace.
These feelings were formally presented to the federal government through national organizations.
Groups such as the National Society for the Promotion of Industrial Education and the
Association of Agricultural Colleges and
Experiment Stations led the battle to obtain federal aid for vocational education (Finch, 1991 system that was to a great degree separate from academic education (Finch & McGough, 1991 (Finch, 1997a) . This legislative shift has likewise provided vocational teacher educators with opportunities to reconsider ways that teacher education and development might change to meet the current and future needs of vocational teachers and their students.
As expected, the rethinking process has been very traumatic and reaction has been varied. Some school-to-work transition; and building strong alliances between the schools, the workplace, and the community. How have educators in general and teachers in particular coped with these reforms?
Results of the most recent National Assessment of Vocational Education (Office of Research, 1994) revealed that four years after passage of the Perkins 11 legislation much resistance still existed to the implementation of both Tech Prep and integration.
Additionally, many secondary vocational education programs were still quite traditional in both focus and operation and educators were trying to fit reforms to their existing curricula. However, there is some evidence that reform has stimulated schools to improve the ways teaching and learning occur.
Also, in some school settings, the process has had positive impact on students. A graphic example of this positive change may be found in the Southern
Regional Education Board's High Schools That Work (HSTW) Consortium. Utilizing current educational reform as a starting point, the HSTW Consortium of 700+ high schools is redesigning and reshaping education so they better prepare students for future employment and education (Bottoms, 1993 The net result is that some vocational teachers complete their preparation programs without being exposed to new curriculum and instructional approaches that are now being used in the schools. schools (Schmidt, Finch, & Faulkner, 1992) . Based on this research, professional development approaches educators can use to facilitate the integration of vocational and academic education were delineated (Finch, Schmidt, & Faulkner, 1992) . companion report details strategies that may be employed to meet teachers' professional development needs as they implement school-towork transition (Finch, Schmidt, & Moore, 1997) . These principles provide a meaningful starting point for establishing all aspects of vocational teacher education, extending from curricula to assessment.
RESEARCH CONTRIBUTIONS
Hopefully, they will be seriously considered for adoption by all universities that prepare vocational teachers.
LINKING VOCATIONAL TEACHER EDUCATION TO WORKPLACE CHANGES
Major consideration for technological changes in the workplace has tended to be omitted from vocational teacher education program planning. As Brown and Davison (1991) commented, "society is experiencing rapid changes that are impacting both educational institutions and businesses. Teacher educators must improve their awareness and understanding of these changes to [prepare] vocational teachers who can function more effectively" (p. 285). They then described areas that need to be addressed by educators who intend to reform vocational teacher education programs so they are more closely linked with technological changes in the workplace. Examples of these areas include the following:
• Programs must be more closely aligned with changes in the workplace and workers' job opportunities and needs. • Vocational teachers should become skilled as 11 change agents" to help students develop knowledge, skills, and attitudes needed by a diverse workforce that will be functioning within an increasingly competitive, global economy.
• Teachers and students must adapt quickly and effectively to changes in their immediate and global environments. Research is needed to identify these skills and the methods to teach them to teachers.
• Vocational educators must be prepared and encouraged to use instructional methods that strengthen the work skills of a wider array of students (Brown& Davison, 199 1, p. 292).
A key implication from these statements is that vocational teacher educators must prepare teachers who are sensitive to workplace changes and can rapidly include these changes into their vocational education curricula. Unfortunately, the extent to which this is emphasized in existing vocational teacher education programs is largely unknown.
PROFESSIONAL DEVELOPMENT OF BEGINNING TEACHERS
Even though teacher educators often discuss the professional development of beginning teachers, • A study of whole school reform as reflected in high schools in the state of Virginia that joined the
Southern Regional Educational Board High Schools
That Work Consortium revealed teachers had a wide range of different concerns about the change process (Aneke & Finch, 1997) . Although some teachers were very advanced and sophisticated in terms of change, others were novices in their thinking about educational reform. It was recommended that professional development activities be fine tuned to better accommodate the wide range of concerns teachers have as they become involved with whole school reform.
• In their comprehensive survey of contemporary approaches to teaching and learning, Biggs, Hinton, and Duncan (1996, p. 135) noted that educational reform has implications for the ways vocational teacher education programs should be changed. 
